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ABSTRACT

This trajectory ultimately led to the emergence of constructivism, a
paradigm that synthesizes the roles of reason, experience, and
sociocultural interaction in meaning-making. This article analyzes
how constructivism represents the epistemological shift from static
concepts of knowledge toward a participatory and interpretive
understanding of learning. The study further examines the
implications of this epistemological development for Christian
Religious Education (CRE) in schools, churches, and theological
institutions. Findings indicate that constructivism is not merely a
learning theory but a continuation of epistemological development
that understands learning as an epistemic activity. Consequently, CRE
must shift from doctrinal transfer toward fostering reflective,
dialogical, and contextual faith formation. This synthesis highlights
the educational task of forming learners as active agents who
construct their understanding of faith in contextual, critical, and

transformative ways.
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INTRODUCTION
Western epistemology plays a significant role

in shaping the history of human inquiry into the
nature and acquisition of knowledge. Since the
seventeenth century, epistemological debates have
been dominated by two major traditions: rationalism
which emphasizes reason as the foundation of
knowledge (Descartes, 1641) and empiricism, which
asserts that knowledge originates in sensory
experience (Locke, 1690; Hume, 1739). Although
both frameworks contributed profoundly to modern
thought, the debates also created a sharp dichotomy
between reason and experience. Critical philosophy
later attempted to bridge this gap by proposing that
knowledge emerges from the interaction between
cognitive structures and empirical experience (Kant,
1781). This demonstrates that epistemology is not
static but continually evolves through interaction
with philosophy, psychology, and the sciences.
During the nineteenth and twentieth centuries,
positivism further shifted epistemological discourse
1853).

developmental

toward scientific verification (Comite,

However, developments in
psychology and cognitive science later revealed that
humans do not merely receive knowledge passively
but actively interpret, organize, and negotiate
meaning within cultural and social contexts. This
shift laid the groundwork for constructivism as a
paradigm of learning and epistemology.

In the field of education, epistemology serves
not only as a theoretical foundation but also as a
framework instructional

conceptual shaping

practices, learning design, and classroom
relationships. When knowledge is perceived as fixed
and objective, learning becomes transmission-
oriented. Conversely, when knowledge is understood
as constructed, learning becomes exploratory,
dialogical, and reflective. Despite this reality,
learning theories are often discussed separately from
epistemological development, leaving a conceptual

gap between philosophy and pedagogy.

Welch (2019) emphasizes that epistemology
evolves through interdisciplinary interaction rather
This

constructivism to be understood not merely as a

than in isolation. perspective  enables

pedagogical model but as a continuation of

epistemological development integrating reason,
experience, and sociocultural context.
Based on this background, this study aims to:

1. examine how Western epistemology
historically evolved into constructivism,

2. analyze constructivism as the
epistemological outcome of
interdisciplinary development, and
3. identify its implications for contemporary

learning theory particularly for Christian
Religious Education (CRE).

This research is expected to contribute to
epistemology-based educational discourse in which
learning is understood not as the transfer of
information but as an active, reflective, social, and
transformative process of meaning-making.

Describe the background of your article in a
concise and detailed way by using data and/or
literature review to show the novelty. This section
describes the problematic reality that is studied based
The
concludes by describing the purpose of writing the

article.

on a scientific perspective. introduction

METHODS

This study employed a qualitative library
research methodology designed to analyze
epistemological development and learning theory
through conceptual, historical, and theoretical
The

philosophical inquiry approaches commonly used in

perspectives. method is aligned with

epistemology and educational theory studies.

Research Design

The research followed a conceptual and
historical design to trace the development of Western
epistemology from rationalism to constructivism.
The interdisciplinary framework proposed by Welch
(2019) was wused to
transitions through cross-disciplinary dialogue rather

interpret epistemological

than isolated philosophical paradigms.
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Data Sources

The data consisted of primary and secondary
literature, including classical philosophical works
(e.g., Locke, Kant),

epistemological scholarship, constructivist learning

Descartes, contemporary
theory (such as Piaget, Vygotsky, and Glasersfeld),
and recent publications related to Christian Religious
Education. Sources were selected based on
relevance, scholarly credibility, publication recency
(where applicable), and indexing in academic
databases such as Google Scholar, JSTOR, Elsevier,

and ResearchGate.

Analytical Procedure
The analysis proceeded through four stages:

1. Mapping epistemological milestones from
rationalism, empiricism, critical philosophy,
and positivism leading to constructivism.

2. Comparative conceptual analysis to identify
philosophical continuity and paradigm

shifts.

3. Synthesis of theoretical concepts to interpret
constructivism as an epistemological
evolution rather than merely a pedagogical
approach.

4. Application and implication analysis to

explore relevance for Christian Religious

Education in schools, churches, and
theological institutions.
Validity and Trustworthiness
To ensure conceptual rigor, researcher

triangulation was applied through cross-verification
of theoretical claims across multiple authors and
disciplines. Peer-reviewed and scholarly sources
were prioritized to strengthen academic credibility.
Reflexive interpretation was used to minimize
researcher bias in connecting epistemological

discussions with educational implications.

RESULTS AND DISCUSSION
Development of Western Epistemology

Western epistemology developed through a
complex historical process that shaped various
paradigms concerning the origins and validity of
knowledge. This epistemological trajectory reflects
an evolutionary pattern that is not linear but involves
correction, refinement, and expansion of previous
Each
reflects

theoretical ~frameworks. epistemological

approach not only philosophical

advancement but also shifts in how humans
understand themselves, reality, and the world. This
section analyzes four major traditions that serve as
the foundation for epistemological development
toward constructivism rationalism, empiricism,
critical philosophy, and positivism. It also examines
key figures, theoretical limitations, and the influence
of each school on how humans understand learning
and the formation of knowledge.
a. Rationalism
is the

primary source of knowledge, and truth does

Rationalism asserts that reason

not depend on sensory experience.
Descartes (1641) emphasized the principle
cogito ergo sum as the foundation of
epistemic certainty valid knowledge must be
explained through universal and logically
deduced principles. Rationalists argue that
the structures of the human mind are capable
of generating knowledge without relying on
empirical experience.

Rationalist thinkers such as Spinoza and
Leibniz further asserted that reality is
governed by rational principles accessible
through the intellect. In educational
contexts, rationalism tends to view learning
as an internal mental activity in which
learners absorb and process knowledge
than

sensory activity or social interaction. This

through logical reasoning rather

approach gave rise to pedagogical

orientations that emphasize conceptual

mastery, logic, and precision of thought.
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However, its excessive focus on reason
causes rationalism to overlook the role of
concrete experience and social processes in
the formation of knowledge. Modern
critiques highlight that knowledge cannot
always be derived deductively, and logical
certainty is not always attainable through
reason alone, especially in practical learning
contexts.

Empiricism

As a critique of rationalism, empiricism
holds that knowledge originates from
sensory  experience.  Locke  (1690)
introduced the idea of tabula rasa, arguing
that the human mind begins as a blank slate
that is gradually filled through experience.
Hume (1739) strengthened this view by
emphasizing that the relations between ideas
arise through the association of experiences.
For empiricists, objective knowledge is the
result of direct observation, and truth must
be verifiable through experience.

In education, empiricism positions the
teacher as a provider of experiences and the
learning environment as a source of stimuli.
This approach becomes foundational to
observation-based learning,
experimentation, and inductive reasoning
methods. Its strength lies in its contribution
to scientific learning practices and the use of
empirical evidence in the classroom.
Nevertheless, empiricism 1is criticized for
reducing knowledge to mere reactions to
external stimuli and overlooking internal
reasoning and complex cognitive processes.
Learning does not occur solely through
experience but also through reflection,
interpretation, and reconstruction of
meaning elements insufficiently addressed

by classical empiricism.

442

Critical Philosophy

Critical philosophy emerged as an effort to
overcome the limitations of rationalism and
empiricism. Kant (1781) argued that
knowledge does not come solely from
experience but is processed through innate
mental structures that organize sensory data.
Thus, experience does not automatically
become knowledge; it must be interpreted
within the framework of an individual’s
cognitive structures.

One of Kant’s most influential contributions
is the view that the human mind is active,
not passive, in the knowledge-making
process. In educational terms, this means
that learning involves the interaction
between experience and cognitive structure.
Learning is not simply receiving
information or stimuli, but an active process
of formulating and interpreting meaning.
Kant’s ideas serve as the philosophical
bridge leading to modern understandings of
learning as mental construction.

Positivism

Positivism later emerged by asserting that
valid knowledge is that which can be
scientifically verified through objective
observation (Comte, 1853). This paradigm
significantly influenced the development of
modern science and quantitative research
approaches. Positivists claim that truth must
be objective, measurable, and free from
subjective bias.

In education, positivism encouraged
standardized instructional models,
measurable learning outcomes, and the
perception that success in learning can be
determined through quantifiable indicators.
However, positivism is criticized for
ignoring subjective, social, and cultural
dimensions of knowledge formation. The
assumption that knowledge 1is entirely
objective fails to reflect the complexity of

human cognition.



e. Critical Analysis of the Development of
Western Epistemology
Historically, Western epistemology has

progressed  through a  pattern  of
argumentation, contestation, and
integration.  Rationalism  emphasized

reason, empiricism emphasized experience,
critical philosophy integrated the two, and
positivism imposed scientific verification as
the sole standard of truth. However,
developments in cognitive science, social
psychology, and neuroscience demonstrate
that human learning cannot be reduced to

reason, experience, or scientific verification

alone.
Learning requires the simultaneous
engagement of mental  processes,

experience, social interaction, and cultural
context elements that later became the
Thus,

Western epistemology implicitly moves

foundation of constructivism.

toward a more comprehensive
understanding of knowledge: knowledge

does not merely come from outside the

individual but is constructed through
experience, reflection, and social
interaction.

Constructivism as a Contemporary Learning
Theory

Constructivism is one of the most influential
learning theories in modern education because it
offers a new understanding of the nature of
knowledge and the learning process. Contrary to
that
something transferred from teacher to student,

traditional views regard knowledge as
constructivism asserts that knowledge is actively
built through an individual’s interaction with
cognitive, social, and cultural environments. Thus,
learning is not merely the reception of information
but a process of meaning construction that requires
intellectual  activity, reflection, and social
Within
function as epistemic subjects not merely objects of

engagement. constructivism, learners

instruction so learning is understood as an active
attempt to understand, not simply to memorize.

Constructivism is not monolithic; rather, it
consists of three complementary approaches:
cognitive constructivism, social constructivism, and
radical constructivism. These three variants
represent the logical continuation of the evolution of
Western epistemology, which has progressively
integrated the roles of reason, experience, and social
interaction as the foundation of knowledge
formation.

a. Cognitive Constructivism — Jean Piaget
Piaget argues that knowledge is constructed
through internal mental activity, in which
learners assimilate and accommodate

information into continuously developing
cognitive structures (Piaget, 1970). These
cognitive structures are not static but evolve
according to developmental stages.
Learning occurs when new experiences
challenge schemas,

existing cognitive

prompting  individuals to  undergo
equilibration a process of achieving balance
between new information and existing
mental structures.

Piaget’s model has significant implications
for education: teachers cannot directly
transmit knowledge but must create learning
conditions that enable students to discover
and construct meaning through exploration,
problem-solving, and hypothesis testing.
that

memorization is

Instruction emphasizes rote

considered ineffective
because it does not result in cognitive
restructuring.

constructivism

In practice, cognitive

encourages strategies such as inquiry-based

learning,  experiment-based  learning,
educational games, logical reasoning
activities, and metacognitive reflection.

Through these approaches, learners are
trained to examine their own thinking
processes rather than merely focusing on the

final answers.
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Social Constructivism — Lev Vygotsky
Unlike Piaget, who emphasizes individual
construction, Vygotsky (1978) argues that
knowledge is primarily formed through
social and cultural interaction. Language,
symbols, values, and social norms function
as mediating tools in the learning process.
According to Vygotsky, learners “become
human” by participating in meaningful
social activities and by internalizing
external communication into internal mental
processes.

The concept of the zone of proximal
development (ZPD) explains that the most
effective learning occurs when learners
receive  social support to achieve
competencies they could not reach
independently. This support, known as
scaffolding, refers to gradual assistance
from teachers or peers that enables learners
to develop new abilities.

The implications of social constructivism for

education include the importance of:

a) collaboration and dialogue.

b) group-based learning.

c) reflective discussion.

d) differentiated and gradual guidance.
e) culturally meaningful.

Learning is not merely an individual process

but a socio-cultural one in which identity, values, and

understanding are constructed through interaction.

Radical Constructivism — Ernst von
Glasersfeld

Von Glasersfeld (1995) argues that
knowledge does not directly represent
objective reality but is the result of an
individual’s  internal  construction of
meaning. Therefore, truth should be
understood as the viability of ideas in
relation to subjective experience rather than
as an absolute representation of the world.
Radical constructivism challenges the
traditional assumption that all learners must

arrive at the same universal understanding.
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In education, radical constructivism
emphasizes the importance of allowing
learners to develop personally meaningful
interpretations of content. The aim of
learning is not to replicate the teacher’s
answers but to construct understanding that
is meaningful based on one’s internal
experiences. This approach highlights the
centrality of personal reflection, holistic
experience, and learner autonomy.

This does not imply absolute relativism;
rather, it affirms that authentic meaning-
making is more valuable than simple
conformity to standardized answers. It
strengthens the argument that meaningful
learning cannot be achieved through drilling
and mechanical memorization.

Critical Analysis of Constructivist Theory
A deeper examination reveals that
constructivism is not merely a pedagogical
strategy but an epistemological paradigm
concerning how knowledge is formed.
Constructivism simultaneously affirms the
role of reason (cognitive structures—
Piaget), the role of  experience
(environmental exploration), and the role of
socio-cultural interaction (Vygotsky). Thus,
it resolves the reductionism of earlier
learning theories that emphasized only
mental processes (rationalism), sensory
experience (empiricism), or scientific
objectivity (positivism).

Constructivism asserts that knowledge is
dynamic, developmental, and contextual not
static or absolute. The shift in the roles of
teachers and learners is a direct implication
of this paradigm: teachers become
facilitators of learning rather than sources of
knowledge, and learners become active
constructors of knowledge rather than

passive receivers.



In contemporary educational contexts,
constructivism aligns with 21st-century
learning demands that require critical,
collaborative, creative, and reflective
thinking. It is also compatible with the rise
of digital technologies, where knowledge is
accessed through diverse experiences,
sources, and social networks rather than a
single authority.
Interdisciplinary Synthesis Between Western
Epistemology and Constructivism
The development of Western epistemology
reflects not only shifts in theories of knowledge but
also transformations in how humans conceptualize
the acquisition and formation of knowledge.
Rationalism emphasized reason as the foundation of
1641),

emphasized sensory experience (Locke,

knowledge  (Descartes, empiricism
1690;
Hume, 1739), and critical philosophy synthesized the
two by proposing that knowledge arises from the
interaction between cognitive structures and
empirical experience (Kant, 1781). Positivism later
asserted that knowledge must be scientifically
verified through objective observation (Comte,
1853). However, as Welch (2019) argues, this
development is not a linear evolution of mutually
replacing theories but a dialogical epistemic process
in which disciplines shape, refine, and challenge one
another.

The synthesis between Western epistemology
and constructivism can be identified through three
major points of convergence.

First, constructivism retains the role of reason
as an internal instrument for processing information,
consistent with rationalist principles. Piaget (1970)
that

information through mental structures, indicating

demonstrates learners actively organize

conceptual continuity between rational deduction

and interpretive cognitive mechanisms.

Second, constructivism acknowledges the role
of experience in knowledge formation, consistent
with empiricist principles. Exploratory learning
enables learners to acquire knowledge through
interaction with physical and social environments.
However, in constructivism, experience takes on a
more reflective epistemic role: it becomes material
for meaning-making rather than simply sensory data.

Third, constructivism reflects the principles of
critical philosophy by asserting that knowledge
results from the integration of experience and
structures. does  not

cognitive Experience

automatically become knowledge; it must be
internally processed (Kant, 1781; Piaget, 1970).
Thus,

philosophy within the context of modern psychology

constructivism  re-articulates critical
and education.

The synthesis becomes even stronger through
(1978)

demonstrates that knowledge formation involves not

social constructivism. Vygotsky
only individual cognition and experience but also
social, cultural, and linguistic interactions. This
expands Western epistemology by adding socio-
cultural dimensions previously overlooked by
rationalism,

empiricism, and positivism. Here,

constructivism offers a more comprehensive
epistemological configuration: knowledge is the
construction of meaning through the simultaneous
interaction of internal cognition, empirical
experience, and socio-cultural engagement.

From an interdisciplinary perspective,
constructivism can be understood as the evolutionary
outcome of epistemology integrating philosophy,
developmental psychology, educational sociology,

cognitive science, and even modern neuroscience.

Welch’s  (2019) perspective emphasizes that
disciplines do not develop in isolation;
epistemological  interconnections  form  the

foundation for new paradigms of understanding
knowledge. When read through this interdisciplinary
lens, constructivism is not merely a learning theory
but an expression of the transformation of Western
epistemology that embraces the complexity of
formation across

human knowledge multiple

domains.
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This

understand truth. Traditional epistemology tends to

synthesis also reshapes how we
view truth as objective, universal, and final.
Constructivism, however, views truth as contextually
built and revisable based on new experiences and
social dialogue. This means epistemology no longer
speaks solely of a “discovered truth” but of
constructed understanding. This shift does not
that

achieving understanding always involves human

eliminate objectivity but acknowledges
interpretation.

Thus, this interdisciplinary synthesis produces
a new understanding: knowledge cannot be reduced
to reason alone, sensory experience alone, or
scientific verification alone. Instead, knowledge is a
meaning-making process arising from cognitive
activity, empirical engagement, and socio-cultural
interaction. This claim represents a conceptual
advancement beyond classical epistemology’s
partial approaches.

Constructivism, as the evolutionary result of
Western epistemology, reveals the close relationship
between theories of knowledge and educational
practice. Learning becomes an epistemic activity
rather than merely a pedagogical one. If learning is
an epistemic process, then the goal of education is
not merely to transfer information but to develop
learners who can construct knowledge, interpret
social

their

experience, engage reflectively within

contexts, and  continuously  revise

understanding throughout life.

Implications for Christian Religious Education
The synthesis of Western epistemology and
constructivism  provides a

new conceptual

foundation for understanding learning as an
epistemic activity rather than merely a pedagogical
one. If, within constructivism, knowledge is the
result of meaning-making through cognitive
dynamics, empirical experience, and socio-cultural
interaction, then Christian education must facilitate
learners in constructing their understanding of faith
through reflection, experience, and
within  the faith

Accordingly, CRE should not focus solely on

spiritual

engagement community.

transmitting theological information but on fostering

meaningful faith formation and constructive,
contextual spiritual growth.

This synthesis carries significant implications
for three domains of CRE: schools, churches, and
theological institutions.

a. Implications for CRE in Schools
The concept of meaning-making challenges
the dominant patterns of CRE in schools,
which often rely heavily on memorization,
lectures, and cognitive assessment. Schools
frequently measure the success of CRE by
students’ ability to recall Bible verses,
answer multiple-choice questions, or define
doctrinal concepts practices that reflect
which

knowledge is viewed as static information.

traditional  epistemology  in
If learning is understood as a process of
constructing meaning, then the orientation
of CRE

“memorizing

in schools must shift from
faith

“constructing an understanding of faith.”

knowledge”  to

This requires:
a) Providing opportunities for students to

question, dialogue, and deepen their

understanding of faith  through
personal  experience and  social
interaction.

b) Designing learning activities that allow
students to experience faith in concrete
ways rather than merely learning
theological information.

c¢) Repositioning teachers as facilitators
of faith formation rather than the sole
authorities of religious knowledge.

Learning activities aligned with this paradigm
include:

a) Dialogical discussions on the meaning
of Scripture in students’ daily lives.

b) Project-based learning (e.g., social

action projects as expressions of faith).
c) Spiritual reflection through journals or
guided sharing.
d) Role-playing to internalize Christian

values.
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Such methods reinforce that CRE is not
merely intended to inform the mind but to shape
Christian character through active, reflective, and
social learning. Thus, a Christian school becomes
both a spiritual and epistemic incubator a place
where students construct their faith through lived
experience and healthy faith dialogue.

b. Implications for CRE in the Church
Churches often regard teaching as a one-
directional transmission of doctrine and
theological truth. However, the synthesis of
Western epistemology and constructivism
reveals that receiving information does not
automatically result in spiritual growth.
Faith matures when individuals process
God’s Word, interpret its relevance to their
lived experiences, and integrate it with the

of God’s

community.

values kingdom within the
Therefore, churches need to develop a
model of faith formation that is:

a) Dia

monological.

Dialogical rather than

b) Relational rather than structural.

c) Participatory rather than consumptive.

d) Social constructivism highlights the
crucial role of the faith community as
the space where spiritual knowledge is
built.

testimonies, pray together, and serve

As members discuss, share
collectively, they engage in meaning-
making through spiritual and social
interaction.

Thus, churches should create space for:
a) Small groups or cell groups.
b) Discussion-based bible study classes.
c) Spiritual mentoring.
d) Social ministry as a form of faith
learning.
Through such approaches, the church forms
believers who not only know doctrine but understand
and God’s and

experience truth personally

communally.

c. Implications for CRE in Theological
Institutions

Theological institutions are in a strategic
position to bridge Western epistemology,
Christian

practice.

theology, and educational

However, when theological
training is reduced to memorizing dogma or
absorbing theory, theological education
risks becoming a reproduction of ideas
without epistemic depth.

The synthesis of Western epistemology and
constructivism emphasizes that:

a) Theology is a reflective and dialogical
pursuit of truth.

b) Theological truth must be constructed
through
dialogue, and spiritual engagement.

c) Students

develop theological reasoning, not

research,  hermeneutical

require opportunities to
merely repeat existing theories.

Thus, education  should

emphasize:

theological

a) Theological and ethical case studies.

b) Independent research.

¢) Interdenominational dialogue.

d) Critical theological argumentation.

e) Direct ministry experience as part of

faith learning.
Through this approach, students do not merely

receive construct

theology but theological

understanding grounded in Scripture, church
tradition, faith experience, and socio-cultural context

consistent with the principles of contextual theology.
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Shift in Teacher—Learner Roles
The synthesis of constructivism and Western
epistemology requires a paradigm shift in the roles of
teachers and learners:
Table 1. Model
Old Model New Model
Teacher = source | Teacher =

of knowledge facilitator of
faith meaning-
making

Learner = Learner =

receiver of constructor of

information faith

Focus on Focus on

memorization understanding
and
transformation

Cognitive Spiritual,

learning cognitive, and
social learning

Seeking the Interpreting and

“right answer” living out truth

With this transformation, CRE becomes a
robust, deep, and relevant arena for spiritual
formation in the modern world.

Long-Term Implications
The synthesis of Western epistemology and
constructivism produces new directions for CRE:
a. Faith learning grounded in dialogue and
spiritual experience.
b. The role of community as mediator of
spiritual growth.
c. Integration of personal reflection and social
service.
d. Faith as

doctrinal memorization.

meaning-making rather than
Through this approach, CRE forms Christian
individuals who are:
a. Independent in faith reflection.
b. Responsible in moral action.
c. Humble in interfaith and interpersonal
dialogue.

d. Committed to serving others.

CONCLUSION
The analysis of Western epistemology reveals

that the
formation has evolved through historical, dialogical,

human understanding of knowledge

and interdisciplinary  processes. Rationalism

grounded knowledge in reason, empiricism
emphasized sensory experience, critical philosophy
integrated the two, and positivism prioritized
While each contributed
significantly, none fully captured the complexity of
The

supported by

scientific verification.

human learning as a holistic process.

epistemological ~ progression,
developments in psychology and educational theory,
ultimately led to constructivism—a paradigm that
views knowledge as meaning-making shaped by
cognitive activity, lived experience, and socio-
cultural interaction.

Through an interdisciplinary lens, particularly
as highlighted by Welch (2019), constructivism can
be understood not merely as a learning theory but as
an epistemological turning point informed by
philosophy,  cognitive  science, educational
sociology, and psychology. Constructivism reframes
knowledge as and

dynamic, developmental,

interpretive, shaped through reflection, dialogue, and

contextual engagement rather than passive
acquisition.
The implications of this synthesis are

significant for Christian Religious Education (CRE).
CRE

transmission; rather, it must be understood as an

cannot remain a model of doctrinal
epistemic and spiritual process enabling learners to
construct meaningful and contextual expressions of
faith. This shift redefines the roles within the
learning process: teachers become facilitators of
reflective and communal inquiry, while learners
become active agents who shape understanding
through spiritual experience, personal reflection, and

participation within the community of faith.
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Therefore, the primary contribution of this
study lies in demonstrating that the relationship
between epistemology and education is deeply
interconnected and practically formative for
Christian faith development. A constructivist and
epistemologically informed model of CRE have the
potential to form individuals who not only
understand Christian doctrine but embody it
critically, contextually, and responsibly within real-

life settings.
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